[bookmark: _heading=h.gjdgxs]Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the 2025 to 2026 academic year) funding to help improve the attainment of our disadvantaged pupils.
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school.

School overview

	Detail
	Data

	School name
	Dene Magna School

	Number of pupils in school
	1009

	Proportion (%) of pupil premium eligible pupils
	(19%) 193

	Academic year/years that our current pupil premium strategy plan
	2025-26

	covers
	2026-27

	
	2027-28

	Date this statement was published
	January 2026

	Date on which it will be reviewed
	January 2027

	Statement authorised by
	Declan Mooney

	Pupil premium lead
	Natascha Cook

	Governor / Trustee lead
	Natalie Trigg



Funding overview

	Detail
	Amount

	Pupil premium funding allocation this academic year
	£206820

	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£19000

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£225820
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Part A: Pupil premium strategy plan

Statement of intent
The core intent of our Pupil Premium strategy is to ensure that disadvantage, rooted in socio-economic or geographical factors, never limits the potential of a pupil at Dene Magna.
We will actively work to close the attainment gap between our disadvantaged and non-disadvantaged students, whilst fostering high educational and professional aspirations that match or exceed national expectations, ultimately preparing all pupils to thrive beyond the Forest of Dean.
We commit to a three tiered approach of spending, focused on quality first teaching, evidence based targeted support, and a comprehensive set of wider strategies that address specific local barriers.

[bookmark: _heading=h.uonzu45o1vhp]High-Quality Teaching Tier 1: Sustaining Whole-School Impact
The greatest impact comes from improving the teaching that all students receive, which disproportionately benefits disadvantaged pupils.
[bookmark: _heading=h.shz1w4g10npg]Literacy Across the Curriculum (EEF: +5 Months)
· The Challenge: Secondary Pupil Premium students often enter with significantly lower literacy levels than their peers, particularly in reading comprehension and extended writing. This gap widens as the curriculum content becomes more complex.
· The Strategy: Invest in CPD for all subject teachers on how to explicitly teach the academic vocabulary and disciplinary literacy (e.g., reading a History source, writing a scientific report) required in their specific subjects. This ensures literacy is not siloed in English lessons.
· Research Backing: Literacy approaches in secondary schools are rated highly by the EEF. Effective literacy teaching across the curriculum, with a focus on vocabulary and reading comprehension, helps students access complex GCSE texts and prepare for further study.
[bookmark: _heading=h.kgy2a36ilwm2]Metacognition, Revision & Study Skills (EEF: +8 Months)
· The Challenge: Disadvantaged students often lack the cultural capital or parental guidance on effective, independent study and revision techniques, leading to high stress and poor exam performance.
· The Strategy: Embed explicit teaching of metacognition and self-regulation into the curriculum from Year 7, scaling up to structured, evidence-based revision strategies (like retrieval practice and spaced learning) in Key Stage 4. This builds essential real-world skills for independence.
· Research Backing: Metacognition and Self-Regulation are top-rated by the EEF, showing one of the highest impacts at low cost, teaching students how to learn.

[bookmark: _heading=h.m5xxef1tykw0]Targeted Academic Support Tier 2: Closing the Attainment Gap
In secondary school, support must be highly precise to close the gap before high-stakes exams.
[bookmark: _heading=h.fg5pchwf63lr]Structured, High-Quality Tutoring (EEF: +4 to +5 Months)
· The Challenge: Specific gaps in core subjects (English and Maths) often prevent Pupil Premium students from achieving a Grade 4 or 5 at GCSE, which are critical gateway qualifications.
· The Strategy: Implement small-group (3-5 students) or one-to-one tutoring targeted at pupils who are borderline for a Grade 4/5 or for high-attainers who are at risk of falling behind their peers. This must be delivered by fully trained tutors (ideally teachers or teaching assistants using structured programmes), not just general revision.
· Specific Focus for Rural Areas: Address the most common gaps on entry: Tier 2/3 vocabulary and number/algebraic fluency.
[bookmark: _heading=h.2kyczb34ep25]Effective Use of Digital Technology
· The Challenge: Rural poverty can mean poor broadband access or a lack of personal devices at home, creating a "digital divide" that limits homework and independent study.
· The Strategy: Use Pupil Premium funds to subsidise or loan devices/laptops to Pupil Premium families, and provide high-quality online learning platforms (e.g., for revision, retrieval practice, or subject-specific diagnostic tools) that complement the curriculum.
· Research Backing: The EEF notes that the impact of digital technology is highly variable but can be effective when used to deliver focused teaching or provide feedback.

[bookmark: _heading=h.396nedkr4yb0]Wider Strategies Tier 3: Real-World Preparation & Aspiration
These strategies are essential in a rural, deprived context to broaden horizons and ensure readiness to learn.
[bookmark: _heading=h.tclxrxybz34c]Comprehensive Careers Education & Guidance (EEF: High Impact on NEET)
· The Challenge: Students in the Forest of Dean may have limited local job exposure, leading to low aspirations and a lack of awareness of diverse post-16 pathways (university, high-level apprenticeships, technical education).
· The Strategy: Implement the Gatsby Benchmarks for high-quality CEIAG (Careers Education, Information, Advice, and Guidance) as the core strategy:
· Encounters with Employers: Arrange frequent, meaningful encounters with employers from a diverse range of sectors (not just local industries). Use virtual tours or travel funds to visit city-based firms or universities.
· Experiences of Workplaces: Fund work experience placements, especially for those who cannot secure them through family networks, removing cost and travel barriers.
· Personal Guidance: Ensure all Pupil Premium students receive multiple, impartial, high-quality 1-to-1 guidance interviews with a qualified careers adviser from Year 9 onwards.
· Research Backing: The Sutton Trust and the Careers & Enterprise Company strongly link high-quality careers guidance (following the Gatsby Benchmarks) to reduced NEET (Not in Education, Employment, or Training) figures and increased engagement in education.
[bookmark: _heading=h.vropqhaznmbh]Enhanced SEMH and Pastoral Support
· The Challenge: Poverty and rural isolation can lead to higher levels of anxiety, mental health challenges, and social/emotional barriers that disrupt learning. Rural transport issues also exacerbate poor attendance.
· The Strategy: Invest in a dedicated Pupil Premium/Pastoral Lead and/or a school counsellor to provide proactive support. Implement a highly personalised attendance strategy that works with families to overcome specific barriers (e.g., travel costs, health appointments).
· Research Backing: Social and emotional learning interventions have an average positive effect on academic outcomes (EEF: +3 months), by improving readiness to learn.

Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.

	Challenge number
	Detail of challenge

	1
	Persistent absenteeism - 26% of PP are Persistent absenteeism with 18% nearly.

	2
	Students self believe that they can be better, achieve better, be successful.

	3
	Limited literacy and numeracy – poor basic entry literacy and numeracy skills, poor literacy and numeracy in the home.

	4
	Poverty and rural isolation can lead to higher levels of anxiety, mental health challenges, and social/emotional barriers that disrupt learning. 

	5
	Aspirations - the area has limited opportunities for disadvantaged students to break the generational cycle of educational and workplace underachievement.




Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended outcome
	Success criteria

	Over the next five years all students to have positive progress for P8 and they achieve their Megs
	Over the next three years average PP progress will be positive working towards 80% of individual students being positive.  For a 5 year plan for all students to have a positive progress and achieve Megs

	PP students to have similar or better attendance than non PP
	Over the next 3 years, attendance issues to be forensically analysed and barriers to learning identified and addressed.  Gap better PP and non PP to be no more than 2%, with no difference in attendance in 5 years. 

	Students to be more successful and moving onto next level education with the skills and tools to succeed.
	Roll out the Dream Maker program to all of key stage 3.  With all students being explicitly taught the skills and qualities required to be successful.  This is tracked on Bromcom with 60% achieving a gold, 30% silver and 10% bronze award over the next three years. 

	Improved reading ages at KS3 to be in line with actual age in order for a fair start to KS4
	Students identified early using NGRT reading ages in year 7.  Students placed into different groups of readers and interventions are put in place and tracked.  
90% of students to be GCSE read by the end of Year 9 

	Mental health support due to being in a rural community and lack of resources.
	RSHE - students identifying issues and know where to seek help.  Tracked through MyConcern
Targeted support for groups of students on anxiety, social skills 



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £148,061

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Disciplinary Literacy (Word Walls & Frayer Models)
	The EEF "Improving Literacy in Secondary Schools" guidance report states that explicit vocabulary instruction is one of the most effective ways to support disadvantaged students. Research by Hart & Risley (the "30 million word gap") highlights that children from disadvantaged backgrounds hear significantly fewer unique words. In rural areas with lower social mobility, students may not encounter "Tier 3" (academic) language outside of school. Using Frayer models explicitly bridges this gap.
	1,2&3

	"Think-Aloud" Modeling (Metacognition)
	  The EEF "Metacognition and Self-Regulation" guidance report identifies modeling as the second crucial step in the seven-step model 
Metacognition strategies have a very high impact of +7 months' additional progress at 
Students from families with no history of Higher Education (common in areas of long-term deprivation) often lack models of how to study or solve complex academic problems. "Think-alouds" make the invisible thinking processes of an expert (the teacher) visible to the student.

	1 & 2

	Oracy & Debate
	The Evidence: The EEF Toolkit highlights "Oral Language Interventions." Impact Data: These interventions show an impact of +6 months.  
Why for Rural/Deprived Context: The Oracy All-Party Parliamentary Group (APPG) found that the "oracy gap" is a significant barrier to social mobility. In rural areas, students may have fewer opportunities to engage in formal debate compared to urban peers.

	1,2&3

	Pupil Premium Focused CPD – Whole School and department specific
	EEF Effective Professional Development Guidance Report 2021 - High quality teaching improves pupil outcomes, and effective professional development offers a crucial tool to develop teaching quality and enhance children’s outcomes in the classroom. Staff are encouraged to source CPD that will help to advantage the teaching of PP students, and then apply for PP funding to facilitate the CPD.
	1, 2

	Staffing - Academic and pastoral including;
· PP Team remunerations
· Student Support Mentors
· Literacy and Maths tutors
	The Wave/Tiered Support Model of intervention explains how the first intervention should be good quality teaching in the classroom, for all students, with focus on those in need, including the Pupil Premium students. This focus is consistently monitored, challenged and evaluated by holding staff to account, and encouraging collaborative strategies such as coaching and sharing of ideas. The EEF explains, “quality of teaching is one of the biggest drivers of pupil attainment, particularly for those from disadvantaged backgrounds. It is crucial, therefore, that schools focus all their resources (not just the Pupil Premium) on proven ways of improving teaching, such as tried and tested continuing professional development courses and feedback methods.”
	1, 2,3&4






Targeted academic support (for example, tutoring, one-to-one support structured interventions)
Budgeted cost: £26,777

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	"Bridge the Gap" Tutoring
	The EEF "Small Group Tuition" Toolkit entry.
Impact Data: Small group tuition has an average impact of +4 months. (One-to-one is +5 months, but small group is more cost-effective).
Critical Condition: Evidence shows this is only effective if the tutor uses diagnostic assessment to target specific gaps (not just general "homework help") and if the tuition is sustained 
Why for Rural/Deprived Context: It addresses the "attainment gap" that often widens in Key Stage 3 for disadvantaged pupils who may lack private tutoring options available in affluent urban centres.

	1 & 2

	Equity (Laptops/Broadband)
	The Evidence: Ofcom’s "Connected Nations" report consistently highlights the digital divide in rural areas.
Impact Data: While providing hardware alone has a low impact, the EEF states that technology used to support specific pedagogical aims (like retrieval practice apps) can be effective.
Why for Rural/Deprived Context: In the Forest of Dean, geographic isolation combined with poverty ("digital exclusion") means students cannot access the same revision materials as peers. Providing this removes a logistical barrier to independent study.

	2

	Accelerated Reader (AR)
	AR helps students develop literacy in order to access the rest of the curriculum, improve vocabulary and build cultural capital.
The EEF’s Teaching and Learning Toolkit highlights that approaches supporting reading comprehension can, on average, deliver an additional 6 months progress. The first EEF funded efficacy trial of AR found pupils who received the programme made three months of additional progress in reading comprehension.
Results from AR data analysis will inform certain interventions such as Reading Buddies, handwriting support and book purchases.
	2

	MathsWatch (MW)
	MW explores the idea of ‘Mastery Learning’, which the EEF explains is effective, leading to an additional five months’ progress over the course of a school year compared to traditional approaches. The use of a digital platform is also evidenced by the EEF as being moderately effective, when used to supplement outstanding teaching.
	2






Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 50,982


	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Workplace Visits & Employer Engagement (Gatsby Benchmarks)

	The Evidence: Research by Dr. Anthony Mann (Education and Employers Taskforce).
Impact Data: Students who have 4 or more encounters with employers are 86% less likely to become NEET (Not in Education, Employment, or Training).
Why for Rural/Deprived Context: The Social Mobility Commission identifies "cold spots" (like parts of the Forest of Dean) where local labour markets are limited. Students cannot "be what they cannot see." Bringing in outside employers helps break the "low aspiration cycle" linked to the immediate local economy.

	1& 5

	University Immersion 
	The Evidence: The Sutton Trust reviews of summer schools.
Impact Data: Participation in higher education outreach is linked to increased confidence and a higher likelihood of applying to university for students from non-traditional backgrounds.
Why for Rural/Deprived Context: It addresses "geographic immobility." Students in isolated rural communities often fear moving away. Residential trips demystify the university experience and reduce the "fear of the unknown."

	1 & 4

	Mental Health Practitioner to work alongside the already outstanding pastoral team
	EIF - Adolescent mental health: A systematic review on the effectiveness of school-based interventions - Over the past two decades, we have witnessed deteriorating mental health among young people in the UK. Most recently, the significant disruption and uncertainty created by Covid-19 has put more young people at risk of experiencing mental health and behavioural difficulties (Mansfield et al., 2021).
Recommendations include providing external mental health expertise to schools to support the most vulnerable; this is an area we need to develop. EEF findings show social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year.
	1 & 4

	Educational Visits and Enrichment Opportunities (20% quota on all trips)
	Evidence from the Sutton Trust and SecEd explains how the building of cultural capital can have an impact upon a students’ skills and world knowledge and awareness that disadvantaged students can lack.
	1, 4 & 5 

	Nurture Club
	ESTYN (the education and training inspectorate for Wales) published a report providing advice to schools to improve attendance in secondary schools. They found that in Welsh schools “Pupil support centers and nurture groups are used to good effect and have enabled pupils to attend school more often. These vulnerable pupils receive high levels of support.”
ESTYN (2014) – Attendance in secondary schools.
	1, 4 & 5





[bookmark: _GoBack]Total budgeted cost: £ 225,820
Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.
Dene Magna achieved the following GCSE 


	2023-24	Gap	24-25	Gap
	PP	Non PP		PP	Non PP	
A8	33.05	48.53	15.48	42.3	54.97	12.67
% M&E 5+	12 (25.8)	54 (53.1)		31 (31)	67 (52.8)	
% M&E 4+	35 (35)	74 (74)		50 (44)	84 (73)	

() national average figures

The 2024-25 GCSE results demonstrate a significant positive trend with a large increase in attainment for Pupil Premium (PP) pupils and a substantial narrowing of the disadvantage gap compared to the 2023-24 academic year.
The disadvantage gap has narrowed across all three headline measures.
	Measure
	2023-24 Gap (Non PP - PP)
	2024-25 Gap (Non PP - PP)
	Change in Gap

	Attainment 8 (A8) Score
	15.48 points 
	12.67 points 
	Narrowed by 2.81 points

	% M&E Grade 5+
	27.3 percentage points 
	21.8 percentage points 
	Narrowed by 5.5 percentage points

	% M&E Grade 4+
	39 percentage points 
	29 percentage points 
	Narrowed by 10 percentage points


The most dramatic improvement is seen in the percentage of pupils achieving a standard pass in English and Maths (M&E 4+), where the gap has narrowed by 10 percentage points.
The narrowing of the gap is primarily driven by a considerable increase in the attainment of Pupil Premium pupils.
[bookmark: _heading=h.st2at8jd2qqa]Pupil Premium (PP) Attainment
· Attainment 8 (A8): PP pupils' average score increased by 9.25 points (from 33.05 to 42.3). This indicates a major rise in the average grade across their 8 subjects.
· % M&E Grade 5+: Attainment increased by 5.2 percentage points (from 25.8% to 31%).
· % M&E Grade 4+: Attainment increased by 9 percentage points (from 35% to 44%).
[bookmark: _heading=h.gniv56tu4s4]Non-Pupil Premium (Non PP) Attainment
· Attainment 8 (A8): Non PP pupils' average score also increased, but less sharply than their PP peers, rising by 6.44 points (from 48.53 to 54.97).
· % M&E Grade 5+: Attainment showed a slight decrease of 0.3 percentage points (from 53.1% to 52.8%).
· % M&E Grade 4+: Attainment also showed a slight decrease of 1 percentage point (from 74% to 73%).
The 2024-25 GCSE results, are extremely positive for the agenda of social mobility. The data suggests a targeted and highly effective effort to boost the outcomes of disadvantaged pupils.
1. Strong PP Performance: PP pupils made very substantial gains across all key measures (A8, M&E 5+, and M&E 4+).
2. Gap Closure: The significant attainment growth for PP pupils, combined with a stable or slightly declining attainment for Non-PP pupils in the English and Maths measures, has resulted in a marked reduction in the disadvantage gap.
3. Key Measures: The 10 percentage point narrowing of the M&E Grade 4+ gap and the 5.5 percentage point narrowing of the M&E Grade 5+ gap are particularly noteworthy as these qualifications are essential benchmarks for post-16 education and employment.


Total attendance for the academic year was as follows:

	
	PP
	Non-PP
	Difference

	Attendance
	90.44%
	93.85%
	3.41%



This shows that PP attendance is behind both non-PP attendance and the school target attendance of 97%. Compared to last year the PP attendance has slightly increased (0.05%). However the Non PP attendance has also increased by 0.45%, this means that the gap has widened further.  Additionally, persistent absence affects PP students more than non-PP students; which supports our decisions surrounding the mental health practitioner and student support mentors for 2024/25.

All Pupil Premium students that applied for an enrichment or educational trip attended, thanks to support from the Pupil Premium Fund, many of these going abroad for the first time. All organisers that ran the trips hit the 20% quota where possible. New trips are running in the coming year, and the support still remains.
Externally provided programmes

	Programme
	Provider

	N/A
	N/A



Further information
Dene Magna prides itself on the fact that the procedures and methods in place to support and provide for Pupil Premium students are rigorous, consistent and effective. Over the years, strategies such as targeted intervention and focus, equipment provision, pastoral care and feedback to students and parents has been exceptional and is firmly embedded.
We constantly look to update our strategies in line with the needs of our students, and emerging evidence, which then feeds into the yearly Pupil Premium School Improvement Plan. For this coming year some of the new strategies are the inclusion of instrumental lesson and continued technology support following the ending of the government laptop scheme. We hope these new strategies will complement the existing ones towards our targets set out in the intent.
In addition to this, Dene Magna aims to be a champion not just of the disadvantaged students, but of improving social mobility within the community. The strategies mentioned, alongside closer working with families and enhancing post-16 education opportunities through the Sixth Form, are all part of this wider challenge for the area.
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